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Abstract 


English learners, and culturally and linguistically diverse (CLD) students are becoming a 
significant part of school populations in the U.S. However, there is one group of these 
school populations that has additional needs. This group, also known as dually identified 
students, are those students that in addition to requiring support in the development of 
their skills in the English language, have special needs or learning disabilities. This 
project”s website intends to provide educators, parents, and students, mainly from 
Hispanic backgrounds, with a variety of resources to guide and support their English 
language learning process. At the same time, this project intends to promote cultural and 
linguistical awareness, acknowledging the value of students” cultural and linguistic 
backgrounds. The project also aims to share the message that CLD students with special 
needs are able to learn 1f effective conditions and strategies are provided. In the 
development of this project, past and recent scholarship was reviewed. Thus, literature 
relevant to guiding educators and families, along with different strategies, activities, and 
games, are included on the website to facilitate access to these teaching and learning 


tools. 
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Chapter One: Introduction 


Teaching to English Learners (ELs) or Culturally and Linguistically Diverse 
(CLD) students, both names for English learners that recognize their assets, has inspired 
important questions regarding the needs of CLD students. Recent teaching practices in a 
public school in North Carolina show that a significant number of CLD students who are 
in the mainstream classroom are dually identified as ELs and students with special needs 
or disabilities. However, these students frequently do not receive effective support from 
their teachers due to issues such as lack of teacher experience and qualifications for 
working with students of diverse cultural and linguistic backgrounds. Also, many of these 
educators lack the knowledge regarding monitoring, reviewing, and putting into practice 
the policies related to ELs services. Last, there is a need for continuous professional 
development activities for teachers and families. Educators acknowledge that 
professional development opportunities help them to improve the teaching practices of 
dually identified students “while most general and special educators recognize that 
disability and language difference are intricately related issues that impact student 
learning, many report feeling unprepared to address the needs of students from 
linguistically diverse backgrounds with disabilities.” (Garcia & Ortiz, 2006; Utley, 
Obiakor, & Bakken, 2011, as cited in Cheatham & Barnett, 2017, p. 58). 

Therefore, a digital resource could help educators and parents to support CLD 


students. This digital resource intends to serve to boost CLD students’ performance in the 


English language learning processes, while assisting educators, parents, and other 


stakeholders. 


The Project 


Teaching English in Colombia and the United States has led me to believe that 
there is an urgent need for a resource that can guide educators and parents towards the 
successful support of CLD students with special needs. Thus, a digital resource (website) 
offers educators, administrators, and parents some strategies, interactive activities, 
readings, instructional videos, podcasts, and information related to programs and 
frameworks that work effectively for CLD students with special needs. 

My main interests in developing this digital resource are: to advocate for CLD 
students with special needs that are often overlooked, to offer a tool that can clear a path 
that has become a big challenge for educators and families of CLD students, and in doing 
so, to apply the knowledge acquired while earning my MA TESOL together with my 
high interest in creating digital resources. This interest in digital learning has been 
heightened through my online learning experience, learning through webinars and online 
courses. The website allows collaboration among general and special educators, language 
specialists, administrators, and families. In addition, all stakeholders can have access to 
practical tools to help identify the different strategies they can use to help CLD students 


with special needs (Robertson, 2016). 


As reported by the National Center for Education Statistics (NCES) (2020) “The 
percentage of public school students in the United States who were English language 
learners (ELLs) was higher in fall 2017 (10.1 percent, or 5.0 million students) than in fall 
2000 (8.1 percent, or 3.8 million students) (First paragraph).” Based on these data, CLD 
students comprise a group that is in fact increasing. As the number of CLD students in 
school populations increase, so does the demand for appropriate identification of these 
students, especially those with special needs or those with the potential to be dually 
identified. As Ortiz and Robertson (2018) stated, “many factors contribute to inaccurate 
identification of ELs as students with disabilities, including inappropriate referrals, 
inadequate assessment processes, and a shortage of staff with expertise specific to the 
education of ELs” (p. 2); therefore, it is important to provide a valuable and effective 
resource that can help CLD students with special needs, as well as their educators, and 
their families. 

The importance of this topic is supported by research in this field that shows that 
there are different strategies, frameworks, programs, and considerations when working 
with CLD students with special needs that can enhance good quality and effective 
instruction. In order to ensure the quality and effectiveness of instruction, three aspects 
need to be considered: accurate assessment with no bias, Response to Intervention (RTI), 
and collaboration with all stakeholders including the families of ELs with special needs 
(Park & Thomas, 2012). My background knowledge and experience connect with the 
project through my teaching experience and observations of the specific needs that CLD 


students have when attending my ESL classes. Dually identified CLD students receive 


ESL services and special education services. However, in many cases, there is a 
disproportionality in the amount of time these students receive special education services 
in comparison to ESL services. 

In many cases, CLD students who are dually identified spend most of the time 
with the special education teacher and little or no time in the mainstream classroom. 
Consequently, CLD students do not have access to content from other areas, or language 
support from either the classroom teacher or the ESL teacher. In cases like the ones 
mentioned above, my website project serves not only to fulfill the needs of CLD students, 
their teachers, and parents, but, as a TESOL practitioner and current ESL teacher, this 
project helps me to keep current with new tools, techniques, strategies, and policies to 
improve my personal and professional skills, and adapt my knowledge to current world 


situations such as the world crisis due to the COVID-19. 


Chapter Two: Literature Review 


In this chapter, I review scholarship related to teaching English Learners (ELs) or 
Culturally and Linguistically Diverse (CLD) students with special needs or learning 
disabilities. I begin with an overview of the misconceptions about dually identified 
students. I then examine the research on culturally and linguistically responsive education 
as well as bilingual special education frameworks. I conclude with a consideration of how 
research correlates with strategies that effectively serve CLD students with special needs 


or learning disabilities, with the support of educators and families. 


Perceptions of Educating CLD Students with Special Needs or Disabilities 


The term culturally and linguistically diverse (CLD) students is used to refer to 
the population of students who have diverse cultural and linguistic backgrounds, and 
whose main language is not English because a different language is spoken at home. The 
term CLD is used to present a more inclusive perspective and recognize the assets rather 
than the deficits in this group of students (Herrera & Murry, 2016; Rivera, Jimenez, 


Baker, Spies, Mims, & Courtade, 2016). 


Culturally and linguistically diverse students with special needs or 


disabilities. 


In order to understand the characteristics of CLD students with special needs or 
learning disabilities, we first need to review some of the data related to CLD students. 
CLD students are becoming a relevant population in U.S. schools: 

English learners are the fastest growing subgroup of students in U.S. schools, and 

their numbers increase each year. English learners represented close to 10 percent 

of the population in pre-K-12 schools in the 2014-15 school year, and the 
percentage is expected to reach 20 percent by 2020 (National Center for 

Education Statistics, 2016 as cited in Short, Becker, Cloud, Hellman, & Levine, 

2018, p. 2). 

Providing language support to CLD students who have few or no skills in the 
English language requires identification, assessment, and service (Brown & Doolittle, 
2008; Ortiz & Yates, 2001). First, based on the home language survey, students are 
identified as possible English learners. Then, they are assessed with a proficiency test to 
determine if they need language support. Last, English learners are scheduled to receive 
English as a Second Language (ESL) services, depending on the school district’s 
guidelines and policies (Short et al., 2018). During this process, different factors 
influence the placement of CLD students in a classroom setting. Limited proficiency, 
linguistic and cultural background, and the need for special education may be some of 


those factors (Park & Thomas, 2012). In all cases, collaboration among the content area 


teacher, EL teacher, and special education teacher, along with parental support, are 
critical to identifying, assessing, and supporting ELs with learning disabilities properly 
(Dunn & Walker, 2007). 

What is considered a disability? 

According to the Individuals with Disabilities Education Act (IDEA) 

(2004), a specific learning disability is: A disorder in one or more of the basic 

psychological processes involved in understanding or in using language, spoken 

or written, which disorder may manifest itself in the imperfect ability to listen, 

think, speak, read, write, spell, or do mathematical calculations.” (Pichardo, 2014, 

p. 129). In addition to this definition of disability, the Center for Parent 

Information & Resources (2015) indicated that learning disabilities is not the only 

term used to describe these difficulties. Others include: dyslexia—which refers to 

difficulties in reading; dysgraphia—which refers to difficulties in writing; and 
dyscalculia—which refers to difficulties in math. 

Based on the definition of a learning disability, once CLD students are identified 
with a learning disability or special need, schools should provide the appropriate 
educational service depending on students’ specific needs. In many cases, providing 
service to CLD students with special needs or disabilities poses a challenge for educators 
because it demands teacher preparation, accurate identification and assessment of the 
student needs, and knowledge of the laws and policies, in addition to effective support in 


the English language (Park & Thomas, 2012; WIDA, 2017). 


CLD students dually identified. 


CLD students dually identified, as English Learners (ELs) and students with 
learning disabilities (SWLD), face a dual challenge: to learn the language and to manage 
their learning disability, and for that reason consistent and effective instructional 
practices should be provided (Abedi, 2009). In many cases, after CLD students are 
dually identified, they also must cope with some misconceptions regarding their dual 


identification status (Cheatham Barnett, 2017). 


Misunderstandings affecting CLD students with disabilities. 


In order to understand why CLD students with learning disabilities do not receive 
appropriate instruction, it is important to consider some misunderstandings that affect 
their correct identification and support. Cheatham & Barnett (2017) reviewed different 
issues related to special education programs for students with learning disabilities who 
are also English language learners. The authors suggested that bilingualism “aligns with 
culturally responsive special education service provision” (p. 58) and encouraged that 
special education specialists should learn about bilingualism, second language acquisition 
and students with disabilities. 

The authors defined five misunderstandings about second language acquisition 


and offered recommendations on how to clarify these misunderstandings based on best 


practice research. Among the five misunderstandings mentioned by the authors, they 
described: 
e Misunderstanding 1: Students with disabilities cannot be bilingual. 
e Misunderstanding 2: Students with disabilities should not be bilingual. 
e Misunderstanding 3: English should be the only instructional language for 
students with disabilities who are English language learners. 
e Misunderstanding 4: Pull out special education services are best for 
students with disabilities who are English language learners. 
e Misunderstanding 5: Families of students with disabilities will readily 


value bilingualism (Cheatham & Barnett, 2017). 


Each of the five misconceptions was clarified by the authors based on best 
practices research which led to a series of recommendations for special education 


teachers which are described later in this chapter. 


Culturally and Linguistically Responsive Education and Bilingual Education 


Frameworks 


Research about culturally responsive education and bilingual education 
frameworks has pointed out the need to find effective ways to identify, assess and serve 
CLD students with learning disabilities to ensure successful academic performance. 


Different authors have designed frameworks and elaborated in dissertations about how 
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school administrators, general and special education teachers, ESL/Bilingual teachers, 
and other school specialists could more effectively assist these students. 

Sacco (2018) suggested a simple but meaningful visual representation of the 
elements that should be present in Culturally & Linguistically Responsive Instructional 
Practices (CLRI): “intersection of diversity & disability, value of first language, and role 
of culture” (p. 54). CLRI is a phrase adopted from (Garcia & Ortiz, 2013, as cited in 
Sacco, 2018, p. 31). 

Ortiz and Yates (2001) suggested a framework for special education teachers 
working with ELs. In this framework, the authors instructed that special education 
teachers must learn about the policies and procedures that aim to reduce 
disproportionality of ELs representation in schools with a more precise referral, 
assessment, and teaching practice. 

According to Park and Thomas (2012), three aspects need to be considered: 
accurate assessment with no bias, Response to Intervention (RTD, and collaboration with 
all stakeholders, including the families of ELs with special needs, in order to ensure the 
quality and effectiveness of instruction. Teachers usually refer CLD students to RTI 
Response to Intervention systems or MTSS Multi-Tiered System of Support when they 
have concerns about their academic performance, specifically their reading skills. 
Therefore, teachers’ mayor concerns are focused on ELs’ reading difficulties which they 
mistakenly associate with a learning disability. However, in many cases, those difficulties 
are attributed to other reasons rather than a learning disability, for example: interrupted 


education, inappropriate intervention, or disabilities related to speech and language 
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impairments (Ortiz, Robertson, Wilkinson, Liu, McGhee, & Kushner, 2011, as cited in 
Ortiz & Robertson, 2018, p. 2). 

Ortiz (2002) stated that many factors contribute to inaccurate identification of 
CLD students as students with disabilities, including inappropriate referrals, inadequate 
assessment processes, and a shortage of staff with expertise specific to the education of 
ELs. The author presented her findings about how appropriate identification of ELs with 
special needs and the offering of adequate policies is, to a big extent, the responsibility of 
the general education system. Ortiz also discussed the inabilities of a school program to 
identify the needs and difficulties of ELs, and the lack of systematic and consistent work 
among teachers (classroom and ESL), school administrators, specialists, and parents 
which makes it difficult for ELs to succeed (Ortiz, 2002). 

Brown and Doolittle (2008) presented a framework for the use of Response to 
Intervention (RTI) in which ELs’ cultural background, language proficiency in L1 and 
L2, and life experiences are useful in instructing ELs. The authors discussed that “to 
ensure that RTI does not become one more discriminatory system, a framework for RTI 
addressing the needs of ELLs is required.” (p. 67). Likewise, O”Meara (2011) asserted 
that the concept of the RTI model or framework has evolved, and it is more inclusive 
now. Although this model was mainly supported by special education specialists, it 
involves all students and all areas: general education, English language programs and 
even gifted programs because it is focused on students’ needs and potential rather than 


the designation given to students (O’Meara, 2011, p.8). 
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Rivera et al. (2016) introduced a culturally responsive framework to assist CLD 
students with moderate or severe intellectual disabilities (ID) in achieving successful 
academic performance that allows them to access secondary and post-secondary 
education opportunities. This framework consisted of eight variables such as: 

e Universal Design for Learning 

e Establishment of a safe learning environment 
e Systematic and explicit instruction 

e The integration of culture 

e Primary language support 

e Multiple opportunities to respond 

e Technology 


e Self-determination (Rivera et al., 2016, p. 28). 


With this framework, Rivera et al. offered a set of strategies currently used with 
CLD students, but emphasized the systematic application of the framework to promote 
adequate instruction for CLD students with moderate or severe ID, and referred to the 
fact that this framework needed subsequent research to verify its efficacy. 

Garcia and Ortiz (2006) presented an article concerning the prevention of the 
disproportionate representation of CLD students with learning disabilities through an RTI 
intervention that is culturally responsive. The authors indicated that culturally and 
linguistically responsive pre-referral intervention should have four key elements to 
support CLD students. These four key elements are “(1) Preventing School 


Underachievement and Failure, (2) Early Intervention for Struggling Learners, (3) 
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Diagnostic/Prescriptive Teaching, and (4) Availability of General Education Problem- 
Solving Support Systems.” (p. 64). In other words, teachers should prepare to create 
curricula and a school environment that involves the cultural and linguistic histories of 
the diverse students, and school should promote conditions for timely referral in order to 
detect struggling students and help them with their needs. Schools should also use 
assessment and data to determine effective strategies for opportune instruction and build 
up collaboration and problem-solving by relying on other school peers, professionals, or 
programs to ensure culturally and linguistically responsive referrals (Garcia & Ortiz, 
2016, pp. 64-67). 

As a final note on this section, concerning the history of bilingual special 
education, Ehlers-Zavala (2011) offered a historical overview of legal contributions to the 
field of bilingual special education and multicultural education, and the trends in 
bilingual special education through the years. The author presented the different laws and 
policies that resulted after legal actions and social campaigns were undertaken to defend 
the rights of ELs (Ehlers-Zavala, 2011, pp. 343-360). Although changes have been made 
to the policies, there is still an ongoing debate regarding the bilingual special education 
programs and to recognize the lack of bilingual special educators in the country. Other 
current federal and state education policies that affect ELs’ teaching and learning 


education nationwide are discussed by Peregoy and Boyle (2008). 
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Preparing Educators and Families to Support CLD with Learning Disabilities (LD) 


Training for general, ESL/bilingual, and special education teachers. 


Appropriate instruction for CLD students in general, and CLD students with 
learning disabilities in particular, is an important issue for the ESL/Bilingual educators’ 
community, as 1t should be for the whole school community. Therefore, attention should 
be focused on policies, laws, programs, professional development, and family 
engagement designed to ensure that this vulnerable segment of the schools” population 
receives equitable access to instruction. Equitable access to instruction, teacher”s 
effectiveness (due to self-motivation and professional development opportunities), 
revision of the policies, programs, and services being provided to CLD students with 
learning disabilities reduces disproportionality (Paneque & Barbetta, 2006; Ziebatree, 
2018). 

According to Sullivan (2011), “ongoing disproportionality strongly indicates 
systemic problems of inequity, prejudice, and marginalization within the education 
system” (p. 318). This statement was affirmed when Park and Thomas (2012), asserted 
that despite the fact that most general and special education teachers have insufficient 
experience and qualifications to work with CLD students; other factors affecting CLD 
students are policies to ensure they receive appropriate educational services. The policies 
to ensure such appropriateness need further monitoring, revision, and diffusion (Park & 


Thomas, 2012, pp. 52-57). 
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In order to offer some guidelines to develop more appropriate instruction for CLD 
students, Robertson (2016) discussed the importance of teamwork when serving ELs with 
learning disabilities. She suggested a structured series of guidelines to build up teamwork 
and described that teamwork should involve: “1. Bilingual/ESL teachers, 2. Special 
educators, and 3. General educators” (Robertson, 2016). Bilingual/ESL teachers usually 
offer strategies that are more language learning focused and have little preparation for 
serving students with disabilities (Robertson, 2016). Special educators often have been 
prepared to work with students with disabilities, but might lack expertise working with 
ELs. In addition, general educators have strengths regarding curriculum and instruction, 
but minimal knowledge regarding how to work with special education or limited English 
proficiency students (Robertson, 2016). On the other hand, Arabaci (2017) presented a 
study on the needs and challenges that ESL teachers face when having ELs with special 
needs, and highlighted that ESL teachers have knowledge about how to instruct ELs, but 
lack the training to effectively support ELs with disabilities and have to rely upon their 
EL expertise and some strategies to support these students. 

Ortiz and Robertson (2018) described that all teachers need to learn foundations 
and skills when providing language and literacy instruction to ELs, including ELs with 
difficulties or disabilities. The authors stated that teacher education programs should use 
the following competencies as part of their program: 

e Language and Linguistics 
e Cultural Variability 


e Learner Development and Individual Differences 
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e Educational Contexts 

e Literacy Foundations 

e Language and Literacy Assessment 
e Instruction/Intervention 

e Collaboration 


e Professional and Ethical Practice 


These competencies should serve teacher education programs to evaluate their programs 
in terms of advantages, disadvantages, and design, in order to train qualified EL teachers 
(Ortiz & Robertson, 2018, pp. 3-8). 

Effective teachers of CLD students with disabilities should also contemplate these 
aspects: the notion of scaffolding language for ELs, the implications of culturally 
responsive teaching in practice, and accommodations for CLD students with learning 
disabilities. Scaffolding for ELs should be provided building on language, culture, and 
experiences that students bring to the classroom and which focus on their capacity rather 
than what they lack (Gibbons, 2015). Culturally responsive teaching should be aligned 
with neuroscience principles to allow the information processing act that increases the 
ELs’ brainpower and the development of cognitive skills and higher order thinking 
processes (Hammond, 2015). Regarding accommodations, Abedi (2009) reflected on 
disparities regarding classification, instruction, and assessment of ELs with learning 
disabilities, and offered a perspective on combining different accommodations (linguistic 
modification of tests and booklets, customized bilingual dictionaries and computer-based 


tests) to better assist ELs with learning disabilities. 
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School leaders” role in supporting CLD students with learning disabilities. 


Although special education and ESL teachers have a significant role in the 
instruction of CLD students with LD, so do school leaders, specifically special education 
leaders. According to Thurlow, Barrera and Zamora-Durán (2006), school leaders need to 
assume, in addition to their regular tasks and challenges, the responsibility of advocating 
for CLD students with LD and their general and individual needs. Special education 
leaders should also know how this group of students performs on standard-based 
instruction and assessments (Thurlow et al., 2006, p. 8). Special education leaders should 
also encourage collaboration and team planning among staff members serving CLD 
students with LD (general education, special education, ESL/bilingual teachers). 
Additionally, special education leaders need to keep an eye on current research about 
instruction for CLD students with LD and seek out professional development 
opportunities for themselves, as school leaders, and also for teachers serving these 
students as well (Thurlow et al., 2006, p. 8). Burr, Haas and Ferriere (2015) asserted to 
education leaders that issues with identification and support of ELs with LD can be 
addressed “by providing professional development for educators, using pre-referral 
strategies, involving parents, using multiple forms of data, and developing clear policy 


guidelines and data-tracking systems (p. 7). 
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Involving parents of CLD with learning disabilities. 


Parents and families are also a crucial support component for CLD students with 
learning disabilities. However, they are often and mistakenly perceived as not interested 
or not committed to their child”s learning process. Barrera and Liu (2006) offered an 
overview of barriers that impede parents” involvement, and some strategies or processes 
that educators can use to involve the parents of CLD students with learning disabilities. 
The authors described lack of knowledge and understanding about the U.S. education 
system, parents” limited English proficiency for communication with teachers and the 
school, different cultural perspectives regarding what is considered a disability, and 
economic, cultural, social and linguistic factors, as the main barriers to parents” 
involvement (Barrera & Liu, 2006, pp. 43-44). Moreover, successful strategies for getting 
parents involved were: building and developing a sense of community between the school 
and the teachers, fostering interest through dialogues with parents in specific spaces and 
times, discussing instruction and providing parents with opportunities to learn and give 
feedback about their child’s learning process (Barrera & Liu, 2006, pp. 45-50). 

An example of effective parent involvement is described by Steeley and Lukacs 
(2015) in a case study in which a parent they described “Ms. G” who had an 11-year old 
boy with Down Syndrome and sensory processing issues is able to find adequate support 
for her CLD student with special needs. This boy was also identified as EL and was 
immersed in a multilingual setting due to his parents” different cultural and linguistic 


backgrounds. The authors concluded that “Despite the fact that Ms. G’s level of 


19 


empowerment is not typical, her experiences demonstrate the need for improved school 
outreach to parents who are not aware of the channels they can pursue to obtain 
information on their rights and access to services” (Steeley & Lukacs, 2015, p. 29). 
Finally, research about CLD students with learning disabilities suggests that there 
are different scholars working on this topic. However, more active participation and 
competent involvement from educators, administrators, and the government is required. 
Although education programs, policies and laws are in place to ensure that instruction is 
delivered properly, it is critical that schools, educators and school districts keep up-to- 
date and recognize that the number of students with diverse cultural and linguistic 
backgrounds in the U.S. is growing at a fast pace and a portion of this group, which is the 
CLD students with learning disabilities, deserves to be seen in a different way, a way that 


acknowledges their assets and does not stress on their hindrances. 


Chapter 3: Project Design 


In this chapter, I explain the reason for creating a website as a digital resource for 
educators and families of CLD students with special needs as a way to support their 
English language development. The need for a resource that can guide and support 
educators and families of CLD students with special needs is based on the current 
situation faced by these school populations. CLD students with special needs are usually 
overlooked and they represent a disproportionate part of schools” special programs in the 
U.S. school system. 

The website provides theory and research relevant to those working with CLD 
students with special needs, and methods of instruction that are suitable for this group of 
students such as the integrated content-based (ICB) method of instruction and the 
sheltered method of instruction (Herrera & Murry, 2016). The website also offers 
information on the principles and techniques that will help educators teach CLD students 
or English learners, as well as assist educators in learning how to adapt or differentiate 
these principles when working with CLD students with special needs; it also includes 
guidelines for working as a team involving other school professionals (Robertson, 2016; 
Short, Becker, Cloud, Hellman, Levine & Cummins, 2018). In addition to relevant 
research, the website also includes other strategies, interactive activities, podcasts, and 
instructional videos for both educators and parents to use with CLD students with special 


needs. 
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There is an extensive number of resources, including websites, blogs and 
interactive tools, as well as the contributions of many scholars who have contributed to 
specialized journals and books about how to foster English development as a second or 
foreign language, and how to assist students with special needs or learning disabilities. 
However, when researching digital resources to support CLD students with special needs, 
there are more limited options, which makes this topic a challenge and serves as the main 
reason to advocate for these less privileged students. Limited resources, the need for 
appropriate support and my foundation, skills and experience as an ESL/Bilingual 
teacher, and native Spanish speaker have led me to create a website that can boost the 


language performance of CLD students with special needs. 


A Website for CLD Students with Special Needs 


The purpose of this website is to provide educators and parents with research- 
based information, techniques, tools and strategies to support CLD students with special 
needs in their English language learning development through interactive tools or games 
and links, as well as activities that educators and families can use to enhance language in 
both the school and home settings. Although one goal of this website is to address the 
special needs of CLD students, its main purpose is to support the English language 
development of Hispanic students in elementary grades who are dually identified and are 


usually placed in the mainstream classroom or in a self-contained classroom setting. 
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The website consists of three main sections: one for educators, one for parents and 
one for students. Although the website offers resources for these three categories of the 
school population: educators, parents, and students, it is designed as a kid-friendly 
resource. 

The section for educators includes research-based information, resources to build- 
up their teaching practice and assistance with how to implement these resources in their 
lesson planning. Although a more detailed insight into the literature regarding this section 
is explained in chapter two of this thesis project, Ortiz and Robertson (2018) offered a 
complete perspective of what all teachers need to learn when providing language and 
literacy instruction to ELs, including ELs with disabilities. Information provided in this 
section appears mainly in English. 

The section for parents provides guidelines on what a learning disability means, 
how to understand what it means to have a child with special needs who is also an 
English learner, and how to support their child’s language development at home. This 
section also offers information on how parents can engage with educators, administrators, 
and other families to collaborate with those families. According to some teachers, parents 
usually do not show an interest in or do not actively participate in their children’s 
learning process. However, researchers Barrera and Liu (2006) found different barriers 
that parents face when they consider becoming involved in their child’s education. One of 
those barriers is language. Therefore, the family section appears in both Spanish and 


English to provide equal access to families that are either Spanish speakers or bilingual. 


23 


Finally, the section for students provides links to English language learning- 
related activities, readings, games, and podcasts to motivate students to advance in the 
language learning process. Both sections, for parents and for students, are available in 
English and Spanish. Although the section for students is student-centered, 1t also serves 
as a reference for educators and parents and it is a resource they can use in school and at 


home. 


Chapter Four: The Project 


In this chapter, I describe my thesis project consisting of a website for educators 
and parents of CLD students with special needs. This website contains three sections: one 
for educators, one for parents, and one for students. The image below shows an outline of 


the general structure of the website and its content. 


EDUCATORS 


This section includes: 


-Theory & research 

+ ICB method of 
instruction 

+ The sheltered method 


-Principles & techniques 
-Guidelines for teamwork 
-Teaching resources 


PARENTS 


This section includes 
information such as: 


-What is a learning 
disability? 

-How to help your child 
with special needs? 

-Ways to collaborate with 
teachers and other 
families. 

-Additional resources 


The website can be accessed at the URL: 


https://ingridruizsolano.wixsite.com/mythesisproject 


STUDENTS 


This section offers links 
to the following 
resources: 


-Reading stories 
-Math 
-Podcasts 
-Games 





In addition to the website description, the following images correspond to the 
slides of the Power Point presentation designed to present this website as part of my 


thesis project. 
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ABOUT ME... 


| am Ingrid Victoria Ruiz Solano. | 
came to the United States as an 
international exchange teacher from 
Colombia, and | have been teaching 
Enolish as a Second Language in 
grades K-5 for the last 4 years in 
Goldsboro, North Carolina. 


| consider myself to be an advocate 
for culturally and linguistically 
diverse (CLD) students, also 
known as English learners. | love to 
promote the value of culture and 
language diversity. 
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BOOSTING LANGUAGE PERFORMANCE IN CLD 
STUDENTS WITH SPECIAL NEEDS: 
A DIGITAL RESOURCE FOR EDUCATORS AND 









The population 
of CLD 
students is 
increasing in 
U.S. schools 


FAMILIES 


( wt J l 


CLD students 
with special 


comprise a 
vulnerable 
population 


Educators need to 
improve their 
needs teaching practices 
to better serve 
these vunerable 
populations 


Families need 


guidance in order 
to support their 

children’s language 
learning process 


WHAT RESEARCH SHOWS... 


Dr. Ortiz has 
contributed to the 
design of effective 

frameworks to serve 


ELs with special needs. 


She has collaborated 
with several scholars, 
and her current 
research aims to 
develop best teaching 
practices for minority 
students. 


Dr. Robertson has 
contributed to the 
special education and 
culturally and 
linguistically 
responsive education 
fields with significant 
work related to the 
role of ESL and 
bilingual education 
specialists in serving 
ELs with disabilities. 


Ms. Hammond's work 
is based on the 
principles of 
neuroscience, 
culturally responsive 
teaching and literacy 
development to guide 
teachers to stimulate 
cognitive processes in 
underperforming CLD 
students. 











CONCLUSION 


= The idea behind designing a website as my MA thesis 
project was to offer support to educators, parents and 
students with a website that is both user-friendly and 
easy to access, and which also has information that is 
relevant for each stakeholder. The website is also 
inclusive, which means it is available in English and 
Spanish, and expands the vision of English learners 
with a wider cultural and linguistic perspective. 


| believe in the immense value and richness of the 
different cultures and languages around the world. 
Additionally, | believe every human being deserves to be 
looked at from a positive perspective that focuses on 
the potential of each person. For these reasons, | hope 
that this website serves as a resource to guide 
changing the mindset of school leaders, educators and 
other parties involved in English language and special 
education. 
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THANKS! 





Do you have any questions? 


ld © 


CREDITS: This presentation template was created by 
Slidesgo, including icons by Flaticon, and infographics 
& images by Freepik. 
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Website description 


Each section of the website is described in this chapter by means of screen 
captures. The organization, functioning and resources of the website are visually 
exemplified and explained through descriptions of how each section is presented in the 


website. 


Home/Página Principal. 


This is the first page the user will see once the site is accessed. 


Estudiantes con Culturally and Linguistically 
Diversidad Cultural, Diverse Students 
ww Lingúística y Necesidades with 





Especiales Special Needs 
C LD "Let's celebrate the gift of uniqueness!” 
tudent ”¡Celebremos el don de ser únicos!” 


Check this out! 


ESTUDIANTES: 
jRevisen esta 
sección! 


Contact me: 
ingrid ruiz_solanosgreensboro.edu 
vickyruiztsehotmait.com 
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As shown in the main page, the other sections on the website are: 


educators/maestros, parents/padres de familia, and students/estudiantes. 


Educators/Maestros. 


The section for educators/maestros, also includes a subpage called: infographics. 
In the section for educators/maestros, there is an introductory video with a message for 
educators from a group of students with special needs. This section also includes three 
videos related to ways to identify English language learners with disabilities, a reflection 
about the role of special education, and the importance of providing special education for 
English learners with special needs. In addition, there is a segment in this section, called 
“Additional Resources” which contains more detailed information about some types of 
learning disabilities such as dyslexia, dysgraphia, and dyscalculia. The segment also 
contains a link to a website that offers professional development webcasts; and there are 
two more links to testimonials of two girls talking about learning disabilities. Finally, this 
segment provides a PDF file where educators can access different links to educational 


sites and interactive activities and book references. 


This is a screenshot of how the section for educators shows on the website, and 
below, there is a screenshot of the subpage called “Infographics”. The infographics 


designed for this subpage are also included in this chapter. 


Estudiantes con Culturally and Linguistically 
Diversidad Cultural, Diverse Students 
< ww Lingüística y Necesidades with 
Especiales Special Needs 
( LD “Let's celebrate the gift of uniqueness!” 
"i e 
¡Celebremos el don de ser únicos! 
students 


HOME/PÁGINA PRINCI STUDENTS /ESTUDIANTES 





Dear Teachers, 
Additional 


Before you read the information on this section, please watch this video with a e 
message from your students to YOU! Resources: 


LEARNING 
DISABILITIES 


Leam more about how 
to identify a learning 
disability. Whenever it 
is a difficulty with 
reading (dyslexia), 
writing (dysgraphia), 
or math (dyscalculia), 
there are strategies 


D^ Dear Teacher. Heartfelt Advice for T... 





This section contains information about Theory and resea eva orking wit students with special 





In addition, you can find methods of instruction that are suitable for this group of students. There is Information 
regarding some principles and techniques to improve your knowledge and teaching practice of teaching English 
learners, and guidelines to work as a team involving other school professionals and parents of CLD students with 
special needs. 


Other teaching resources such as activities, videos, webcasts are offered as well. 










‘Englih learners with learning disabilities” 
In fhis video Dr. Elsa Cardenas talks about English 
lo learners with learning disabilities“ and 

ins how teachers can be support these 
students. 


oe) 
( English Language Learners ... 


> 


“Special Education is not always the answer" 
ran Cloud offers a reflection about why not all AD 


students with special needs might benefit from special 
education 


=) Special education is notalwa... 


Download the PDF file to 


get useful resources you 
an use in your classes 


Elsa Cardenas-Hagan, Ed.D 


Bilingual Speech. 


"Special Ed or ELL? 
in this video, Cristina Sánchez-López discusses the 


importance of providing the opriate service to 
English Pd special si op 


La Cristina answers the commo... o ad 
Watch later Share 


NN 


Contact me: 
ingrid ruiz_solanoegreensboro.edu 
vickyruizMhehotmail com 


HOME/PÁGINA PRINCIPAL 
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Estudiantes con 
Diversidad Cultural, 
Lingüística y Necesidades 
Especiales 


AR, 
CLD 


students 


HOME/ PAGINA PRINCIPAL 


) 


oy learn 
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see theoryei 
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culture 


heeds lessons 
agas : Els 
special E s s . 
parents = esp 


¿methods of instruction 


ADHD ELL 








port $ a effective 
diverse G e policies 
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ADHD i apcalculla 
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principals 
Els 


rinciples” 
jearni Te p! 


“Sling juistically eae 


bor ator 


error diverse: 


counselors © 











GRADES K-12 


This beck célars significant information for administrators, Engish 
language teachers, content teachers, lbranara, ord 
counealors about saring Engish amars with effective instruction, 


Teacher con fing detcled descnptons for arpiementing eoch of the 
principles wth Engish beamers 


A PRINCIPLE = = PRINCIPLE £ E PRINCIPLE 
f 1 


DESIGN nn Query 





Ss Asolo youho > LANGUAGE LEARNING 
knew informañon related + ‘ha a tearnar ven 


e PRINCIPLE a Qy, rrmomee 


MORUTOR AND 


DEVELOPMENT 





DEVELOPMENT 

Teachers chola monitor ond © 
cares andere daty to. 
venere language growth E 

Pl ojo a Í O rr nó toa O 





Source: Short, Becher: H- Cla. Heitman A. Levine 1.5 Curimion 4 120200 The 6 princes or 
ista caoba of Engl eomer Grades K 12 Alesana, VA: TESOL Press 


P PIKTOCHART 


Sheltered instruction methods are another example of methods used 
to teach CLD students. 


One example of sheltered instruction is The Sheltered Instruction 
Observation Protocol (SIOP). Researchers Jana Echevarria, MaryBlle: 
Vogt. and Deborah Short (2000, 20013) have developed this model of 
sheltered instruction. 


In the following series of short videos, Dr. Vogt describes how a lesson 
plan can be designed with elements from the SIOP model. 


| 
| E Component 1: Lesson Preparation 


> 


MaryEllen Vogt 


PARENTS/PADRES 








Culturally and Linguistically 
Diverse Students 
with 
Special Needs 


"Let's celebrate the gift of uniqueness!” 
"¡Celebremos el don de ser únicos!” 


STUDENTS/ ESTUDIANTES 





The following infographics represent a few examples 
of methods of instruction and principles that have 


been proven beneficial for CLD students. 





ICB 


reap end 
pen 


Tra IC3 method > instruction considers differant aspects 
sath 8 the use ef varied tools to present sefoemation to 
ants, toe cevsapment of thinicre skills, and student- 
d fatnction. Tis method has proven to be 
fer CLI students development of the English 
larguegs (Herera & kury, 201€, p. 228) 


oa Y 


ad kuy (2010) sugyest a 
w foc crating and iparating an 














THE PROCESS OF CREATING AND 
IMPLEMENTING AN ICB LESSON 





Domracuanr 


Contact me: 
ingrid ruiz_solanoegreensboro edu 
vickyruizehotmail. com 


HOME/PÁGINA PRINCIPAL | ATORS/MAESTROS 
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GRADES K-12 : > 
This book offers significant information for administrators, English thematic u at integrat and academic content 


The Int 


jevelopment (Her Murry, 2 


language teachers, content teachers, librarians, and 

counselors about serving English learners with effective instruction. 
Teachers can find detailed descriptions for implementing each of the 
6 principles with English learners. 





The ICB method of instruction considers different aspects 
such as the use of varied tools to present information to 
students, the development of thinking skills, and student- 
centered instruction. This method has proven to be 
critical for CLD students development of the English 
language (Herrera & Murry, 2016, p. 228). 


A PRINCIPLE : GES PRINCIPLE : PRINCIPLE 
: 1 2 : 


DESIGN HIGH-QUALITY 














KNOW YOURLEARNERS : CREATE CONDITIONS FOR : 
Asateacher, youshould :  LANGUAGELEARNING : TT 
know information related As a teacher, you As‘ teacher vou should 
to your student's family, should create a classroom : ES E ete te ig 
language, culture and environment that makes croas es aes 
education backgrounds. students feel safe and meaningiu ana CNO Enge 
student's cognitive and Herrera and Murry (2016) suggest a 
welcome. A PAN structure for creating and implementing an 
linguistic development. ICB Lesson. The steps and elements of this 
structure are presented below. However, a 
fully detailed description of each ston can be 
found in their book: Mastering ESL/EFL 
Methods: Differentiated instruction for 
. culturally and linguistically diverse (CLD) 
= e students. 
(El), PRINCIPLE PRINCIPLE : Q D PRINCIPLE 
3 )) 4 a 5 : 6 
ADAPT LESSON MONITOR AND ASSESS : ENGAGE AND TEE E EE 
DELIVERY AS NEEDED STUDENT LANGUAGE COLLABORATE WITHIN A 
After constant DEVELOPMENT COMMUNITY OF PRACTICE 


assessment, teachers 
should revise and adjust 
lessons according to ELs' 
needs or advances. 


Teachers should monitor and 


assess students daily to 
observe language growth 


and collect data related to it. 


Teachers collaborate with 
other colleagues to learn 
how to improve their 
teaching practices and grow 
as professionals. 


Source: Short, D., Becker, H., Cloud, N., Hellman, A., Levine, L. & Cummins, J. (2018). The 6 principles for 
exemplary teaching of English learners: Grades K-12. Alexandria, VA: TESOL Press. 


powered by 


D PIKTOCHART 


ED PLannine 


INSTRUCTION 1Ó A 


EJ Assessment Q 





A. Select the theme. 

B. Choose topics relevant to the theme. 

C. Create language and content objectives. 
D. Gather appropriate instructional materials. 
E. Arrange the classroom environment. 


A. Preteach key content vocabulary. 
B. Build background. 

C. Facilitate collaborative learning. 
D. Use authentic activities for integrating literacy. 
E Engage CLD students cognitively. 

F Provide visual support and graphic organizers. 
G. Develop learning centers. 


A. Provide formative assessment. 
B. Provide summative assessment. 





poworea by 


DP PIKTOCHART 
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Parents/Padres de Familia. 


The section for parents is available in Spanish and English. It offers a brief 
explanation of what parents need to know about CLD students with special needs, and 
what parents can do if they have English learners with learning disabilities at home. 
There are two videos from specialists that explain in more detail what a learning 
disability is and some advices to parents about how to support language learning at home. 
Besides, there is an extensive list of websites that parents can access in order to find more 
information, strategies, activities, and games to help their children, and centers for 


parents near them. This is a screenshot of how the section for parents displays on the 





website. 
Estudiantes con Culturally and Linguistically 
:) Diversidad Cultural, Diverse Students 
Y Lingüística y Necesidades with 
Especiales Special Needs 


CLD "Let's celebrate the gift of uniqueness!” 
ida "¡Celebremos el don de ser únicos!" 


HOME/PAGINA PRINCIPAL EDUCATORS/MAESTROS PARENTS/PADRES DE FAMILIA STUDENTS/ESTUDIANTES 


WELCOME TO OUR 
PARENTS CORNER 


What do I need to know about CLD students with 
disabilities? 


BIENVENIDOS A LA SECCION 
PARA PADRES 


Esto es lo que necesita saber si tiene un hijo o hija 
aprendiendo inglés y posee alguna necesidad especial o 
discapacidad específica de aprendizaje 


Los estudiantes con diversidad cultural, lingúística y necesidades Culturally and linguistically diverse students with special needs are 
especiales, no son menos inteligentes ni desinteresados por su not disinterested or less smart, According to researchers, the brain 


aprendizaje. De acuerdo con investigaciones de especialistas en of CLD students with special needs works different and at different 
este campo, el cerebro de los estudiantes con diversidad cultural, paces than other students. Having a learning disability is very 
lingüística y necesidades especiales, funciona de manera diferente common in schools and there are different methods and strategies 
y a ritmos diferentes que el de otros estudiantes. Contrario a lo que to support the needs of CLD students with learning disabilities. 
se piensa, tener una necesidad especial o discapacidad especifica There are also laws and education policies to provide effective and 
de aprendizaje es muy común en las escuelas. Existen varios Quality instruction to your CLD child with special needs, Visit the 


métodos y estrategias para apoyar a los estudiantes con diversidad websites suggested on this section to learn more. 
cultural, lingúística y necesidades especiales. También existen leyes 
y regulaciones educativas para asegurar que se brinde educacion 
de calidad a los estudiantes con diversidad cultural, lingúística y 
necesidades especiales. Por favor visite los sitios web sugeridos en 


Websites to help you support your child 


ests sección para obtener mas información. 


Páginas web que le brindan información para ayudar a 
su hijo o hija 


Los siguientes sitios web brindan información, estrategias, 
actividades y juegos para que pueda ayudar a su hijo que se 
encuentra aprendiendo el idioma inglés y a la vez tiene necesidades 
especiales o discapacidades especificas de aprendizaje. También 
puede encontrar información sobre centros de apoyo para padres 
cerca del area donde vive. 


The following websites provide information, strategies, activities and 
games to help parents of English learners with special needs. You 
can also find information about how to find a center near you, or 
how to collaborate with other families. 


p5:/ fas porentoenterhub orq/ld/ 


. y [frii A 

ES ps-/ fun colorincolorado orq/es/articulo, yeas eed 

-su-hijo-tiene AR prendo 
mi A a celeste lar 
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hitp:/ Aaa e-yep.com/dlstoryEN him 
https: / Aaw id com/inspirat 
hrtips-/ paa funbrain com/ 


https-/ /do2learn com/ 

hittps:/ /wawadoptedmind com/index php 
hifps-//saz orcodemics. com/ 

https: /Aearningdly.org/Browse—Audiobooks 


Video con consejos sobre el aprendizaje en casa 


6a Aprendizaje en casa 


The 15 Best Websites for Parents of Special Needs Children 
Los mejores 15 sitios web para padres de nifios con necesidades especiales 


hittps:/ /tmm.speciol-education-degree.net/the-best-websites-for-parents-of-special-needs-children/ 


Contact me: 
ingrid ruiz_solanoegreensboro.edu 
vickyruizTwehotmail.com 


HOME/PAGINA PRINCIPAL | EDUCATORS/MAESTROS | 
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Students/Estudiantes. 


The section for students is available in English and Spanish. The intention in this 
section is to offer students attractive visual supports such as pictures and animated gif 
files. For this reason, this section displays a menu which is linked to subpages labeled as: 
reading stories/lee historias, math/matemáticas, podcasts, and games/juegos, in order to 


facilitate that students can access the different links that contain activities related to each 
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topic. The section also includes a Ted Talk video for students called “We are all different 
and that is AWESOME!” with a message about the value of being different. The links 
included in each section will take students directly to the readings, math activities, 
podcasts, and games so minimum adult’s support will be needed. The following 


screenshots show how the section and subpages are displayed. 





Estudiantes con Culturally and Linguistically 
Aj : Diversidad Cultural Diverse Students 
ww Lingüistica y Necesidades with 
Especiales Special Needs 
( LD "Let's celebrate the gift of uniqueness!” 
"¡Celebremos el don de ser únicos!” 


HOME/PÁGINA PRINCIPAL EDUCATORS/ MAESTROS PARENTS/PADRES DE FAMILIA STUDENTS/ESTUDIANTES 





aUERIDOS 
This space is designed ¿STUDIAN TES 


for you! You will find 
four sections: 
+ Reading stories 
e Hath 
e Podcasts 
+ Games 






| a 
w We Are All Different and THAT'S AWESO. 


Watch this video! 
¡Miren este video! 


Contact me: $ 
ingrid ruiz _solanoegreensboro.edu 
vickyruizehotmail com 


HOME/PÁGINA PRINCIPAL | EDUCATORS/MAESTROS | PARENTS/PADRES DE FAMILIA | 
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READING STORIES/LEE HISTORIAS| 


READING LEE LAS mareos 


PODCASTS 


STORIES HISTORIAS “caves 


Click on the following Links Visita Los siguientes 
to meet new characters enlaces para 
and see new worlds! conocer nuevos personajes 
Yves a nuevos lugares. 


ingrid ruiz_solanoegreensboro.edu 
vickyruizlehotmail.com 
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J Y Diversidad Cultural, Diverse Students 
gone y — with 
Special Needs 
CL) ‘Let's celebrate the gift of uniqueness!” 
students "¡Celebremos el don de ser únicos!” 







HOME/PÁGINA PRINCIPAL EDUCATORS/MAESTROS PARENTS/PADRES DE FAMILIA 


READING STORIES/LEE HISTORIAS 


HAVE FUN WITH DIVIERTETE manne 


PODCASTS 


MATH! CONLAS What es 
MATEMATICAS! 


Click on the following Links to travel Visita Los siguientes enlaces para que 


around the wonderful world of viajes a través del maravilloso de los 
numbers! dia, 








What is the difference ? 
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PODCAST TIEMPO DE 
TIME! PODCASTS! 


Click on the following links to Visita los siguientes enlaces 
listen to other kids or young para escuchar a otros niños o 
people talking about different ¡óyenes hablando sobre temas 

topics and stories! variados o contando historias. 














bttps://www.bookclubforkids.org/ 
© hHps://www.brainson.org/ 

© htp://andrewandpolly.com/earsnacks/ 
https://www.kidnuz.org/podcast 


Bedtime Podcasts 
o https://bedtime.fm/storytime 
e https://www.chwayisland.com/episodes/ 


Have you ever wondered why do Ladybugs have spots? Or why does 
slime work? Check these Links to find it out! 











e htps://www.vpr.org/post/how-does-slime-work 
e htps://www.vpr.org/post/why-do-Ladybugs-have- 


spots-do-dragonflies-bi 





Podcasts en Espafiol 
o https://radioambulante.org/extras/diez-episodios- 


de-radio-ambulante-para-escuchar-con-ninos 


+ https://bobyradio.es/podcasts/ 
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As added information to this website, users can find my email addresses as the 
contact information at the bottom of each section, as well as credits for the creator of the 


website and the site used to create it. 


Chapter Five: Conclusion 


Teaching English as a second language in a culturally and linguistically diverse 
school context is an experience that broadens the perspective of ESL and bilingual 
teachers. English learners, also known as culturally and linguistically diverse students, 
comprise a significant group within the school populations in the United States. 
Fortunately, there are education policies put in place to guide educators and school 
specialists on how to serve CLD students. However, there is a segment of this group that 
has additional needs. This segment, also known as dually identified students, are a group 
of students who are culturally and linguistically diverse, and have special needs or 
learning disabilities; they are a unique school population that require a critical look in 
terms of the ways they are being served and the skills or foundations that educators and 
parents need to develop in order to support their language development more effectively. 

Although I am a non-native speaker of English, I have experience teaching the 
English language both in my home country and as an ESL teacher in the United States. 
These experiences have allowed me to have worked with diverse school populations, 
including Hispanic students and their families. One of my most rewarding experiences as 
an ESL teacher who has been serving CLD students has been acknowledging and 
motivating these individuals to value their cultural and linguistic backgrounds, and 
making them feel proud of their cultural and linguistic roots. In my experience with these 
students, I have also seen that some of these CLD students do have additional special 


needs. These special students were the inspiration to do research, learn, design, and 
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develop this thesis project in the form of a website which can be used as a tool to support 
the school community and which serves as one of my tools to continue advocating for 
CLD students. 

The idea behind designing such a project was to offer support for educators, 
parents and students with a website that is both user-friendly and easy to access, and 
which also has information that is relevant for each stakeholder. The website is also 
inclusive, which means it is available in English and Spanish, and expands the vision of 
English learners with a wider cultural and linguistic perspective. Although research on 
this topic has evolved during recent years and different authors have contributed to 
developing better teaching practices for CLD students with special needs, there is still 
ongoing scholarly work being done, reviewed, and designed. Thus, current research not 
only centers on developing a foundation on which to improve teaching practices to 
support educators, administrators, and other school specialists, but aims to continue to 
raise awareness about the growing of multicultural and multilinguistic diversity in this 
country. 

Creating this website involved several stages, including narrowing the topic, 
finding relevant scholarship, and thinking about how to design the final product. While 
creating the website, I realized that this thesis project, far from being one of the 
requirements to fulfill the completion of my MA, was a remarkable opportunity to 
reaffirm the ways that I can advocate for English learners, especially for those with 
identified learning disabilities, as well as for those who have remained overlooked and do 


not get appropriate language services. I learned from reviewing the literature for this 
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project that there are theories, frameworks, methods, principles, strategies, and 
techniques that are applicable to teaching CLD students with learning disabilities. 
However, institutions that offer teaching programs are invited to develop stronger plans 
in terms of culturally responsive teaching and review those programs to ensure they are 
more inclusive for CLD students with special needs. 

I believe in the immense value and richness of the different cultures and 
languages around the world, in the same way I believe every human being deserves to be 
looked at from a positive perspective that focuses on the potential of each person. This 
positive perspective will promote respect for each individual’s differences and difficulties 
as well as their cognitive and emotional development, instead of hindering their growth 
due to some “labels” that ignore the individual. For these reasons, I hope that this website 
serves as a resource to guide educators and families, and also as a contribution to 
changing the mindset of school leaders, educators and other parties involved in English 
language and special education. 

In my opinion, the U.S. is a country where there is an abundance of cultural and 
linguistic diversity reflected in different contexts. Thus, 1t is particularly important to 
grant special attention to the school context because school is where the future and 
leading generation of the nation is being educated. Therefore, further work needs to be 
done in terms of acknowledging the cultural and linguistic diversity of this country. 
Additional teacher training must be conducted so that current and new teachers are given 
information about EL and CLD students with special needs so that these students receive 


a quality education. Similarly, multicultural policies must also be reflected in the 


education programs. Education is the best path to constructing equal and inclusive 


societies. 
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